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ABSTRACT 

A description is provided of foreign language and 
related cultural education (English, French, and German) in Denmark 
since the 1950s. The first section gives an overview of the 
development of Danish society in general since the second world war, 
and more specifically, of developments in foreign leinguage teaching. 
The second section briefly defines the humanistic and social aspects 
of culture in foreign language teaching. Research and debate in 
connection with cultural education is discussed in the third section, 
focusing on efforts before the 1970s, educational policy, educational 
strategies, and the different directions taken in the three languages 
concerned. The fourth section outlines the official guidelines for 
the l2mguages, and the fifth presents analyses of the content and 
design of instructional materials used at the elementary and 
intermediate/advanced levels. Two subsequent sections look at recent 
educational and pedagogical reforms and the current teaching 
situation. Finally, the Deuiish situation is examined in relation to 
those of Britain, West Germany, and France. A bibliography of over 60 
items, most in Danish, is included, and charts of the Danish 
educational system -ind a list of text titles are appended. (MSE) 
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CULTURAL STUDIES AND FOREIGN LANGUAGE TEACHING IN DENMARK 

This paper gives an account of cultural studies in foreign 
language teaching in Denmark, more specifically the teach- 
ing of English, German, and French in the general school 
system from the 50's. 

The paper contains the following sections: 

1. A brief overview of the development of Danish society 
and development in the area of foreign language teach- 
ing . 

2. The extended concept of culture. 

3. Research and debate in connection with cultural studies 

3.1. Before the 70*s 

3.2. The debate on educational policy 

3.3. The professional debate 

3.4. The profiles of the languages 

4. The official guidelines for the languages. 

5. Teaching material for the languages: 

5.1. Material for the elementary level 

5.2. Material for th? intermediate and advanced levels 

6. Educational and pedagogical reforms. 

7. The situation today. 

8. The Danish situation considered in relation to Britain, 
West Germany, and France. 
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1. A brief overview of the development of Danish society and 
development in the area of foreign language teaching . 

Since the second world war, fundamental changes have taken 
place in Danish society, as in the other societies of West- 
ern Europe. After the stagnation during the period of oc- 
cupation, Marshall Aid made it possible to renew production 
apparatus, and to introduce new technology. Means of com- 
munication were developed, and made possible an increase in 
the international division of labour. Denmark was gradu- 
ally integrated into the Western economic, political, and 
military bloc. 

The occupational structure changed fundamentally. In con- 
nection with the mechanization of the agricultural sector, 
a large part of the agricultural population settled in the 
towns, and the industrial and service sectors expanded. 
Denmark changed from an agricultural country to an industri- 
al country. 

The economic growth was accompanied by an increase in con- 
sumption, and the greater mobility and the growth of the 
towns favoured a tendency towards f-omogeni zat ion of every- 
day life; it became less closed around local cultures, and 
correspondingly more open to the rest of society, and to the 
rest of the world, especially the English-speaking part of 
it. One of the signs of this was the monopoly of the Ame- 
rican cultural industry in Denmark during the years follow- 
ing the war. 

The 50 's in particular were characterized by conservative 
ideologies, e.g. about the family as a unit of consumption, 
a tendency that may be partly ascribed to the needs of the 
expanding mass production for a more stable internal market. 

The increasing integration of Denmark into the Western eco- 
nomy required that more people had foreign language quali- 
fications, that English was furthered, and that oral skills 
became more necessary. 

Since the beginning of the century, three languages have 
been taught in the secondary schools, i.e. for the elite: 
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English and German for children from the age of 11-12 years, 
and French for children from the age of 14-15 years. Eng- 
lish and German have been taught at almost the same level 
during the whole period, with a slight emphasis on German 
before about 1945. 

With the 1958 Primary School Act modern languages were in- 
troduced into the primary school for the first time as ob- 
ligatory subjects, i.e. for all children: English (or Ger- 
man) was made obligatory in the 6th year of school, where- 
as German (or English) was offered as an optional subject 
in the 7th year. In reality, English became the preferred 
first foreign language. 

Teaching practices continued largely traditions from before 
the war, stressing grammar and short texts for reading at 
the elementary level, and reading skills and the develop- 
ment of a general literary and historical education at the 
intermediate and advanced levels. 

The 60 's were characterized by the culmination of the eco- 
nomic growth, of progressive developments within political 
thought and ideology, and a greatly increased intake of pu- 
pils in the secondary schools and in the institutions of 
higher education. At the same time there was a greater in- 
ternational orientation, among other things expressed by 
the entrance of Denmark into the EEC in 1972. "Communica- 
tion" became a key word in the general cultural debate. 

Foreign languages got more pupils and students, and there 
was a greater social variation among them as before. There 
were motivation problems in relation to 'jhe dominant role 
of grammar in the teaching of beginners, and in relation to 
the traditional educational content. The answer was at- 
tempts at more effective teaching at the elementary level by 
means of adapted audiovisual methods, and a slight toning 
down of the educational content, in favour of less diffi- 
cult texts, reflecting a more contemporary everyday usage. 

With the Primary School Act of 1970, foreign languages were 
additionally furthered, as both English and German were 
made obligatory for all pupils, English (or perhaps German) 
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from the 6th year of school, Geriran (or perhaps English) 
from the 7th year. 

The 70's were characterized by political left wing radical- 
ization in some political parties, and in some parts of the 
education system? furthermore, by the new women's liberation 
movement, and a series of educational and pedagogical expe- 
riments. 

In the last half of the decade there was a beginning eco- 
nomic crisis, decreasing intake of students both to the 
(former) large language departments at the universities and 
to the language side of the secondary schools. There were 
beginning reductions of public expenditures, e.g. in the ed- 
ucation area; as for foreign languages, there was a tendency 
in educational policy to reduce them, especially German and 
French. 

To the teachers of foreign languages, the 70's meant a grow- 
ing awareness of the professional and pedagogical crisis, 
among other things the motivation crisis, and beginning at- 
tempts to develop the teaching process at various levels: 

As regards teaching at the elementary level: 

- from largely reproductive skills dominated by require- 
ments of grammatical correctness to more productive skills 
("communication skills") 

- from largely instrumental skills to skills coupled with 
elementary knowledge of everyday life 

As regards teaching at the intermediate and advanced levels: 

- from the reading of literary texts to methodical work on 
various typ^s of texts ("the extended concept of text") 

- from the reading of isolated texts to theme- and problem- 
orientation 

- from literary and historical education to all-round ori- 
entation about contemporary society and about the world 
("sociological education") 

- from teacher-dominated class-teaching to individualization, 
pupil par ticapation , and experiments with interdisciplin- 
ary cooperation. 
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The 1975 Primary School Act gives an increased priority to 
English in relation to German, as English is made obligatory 
from the 5th year of school; and in 1976 German is made op- 
tional again from the 7th year. In the Act of 1975 it is 
stated explicitly that it is the intention of the authori^ 
ties to make Danes bilingual in Danish and English* (See 
Annex A and B ) . 

The 80's are characterized by continued economic crisis and 
public expenditure cuts, e.g. in the education area, and 
by the growth of large grass-root movements against pollu- 
tion of the environment, and against the international arms 
race. Tie development in the information area, e.g. the 
personal computer, is of importance too. 

The higher education area is characterized by a growing in- 
ternationalization, especially within the social sciences. 

There are plans for new systems of secondary education, a- 
mong others a renewed Gymnasium. At the same time there are 
still stronger tendencies that the school and the humani- 
stic departments at the universities are oriented towards 
the demands of trade and industry. The intake of students 
to language studies at the universities and to the language 
side of the Gymnasium is still decreasing. 

In connection with this, the debate on educational policies 
has been characterized by a defense of the humanistic con- 
tent, and a rediscovery and a revision of the traditional 
literary content of education. 

The teaching practice in foreign languages is suffering 
from the regression, but teachers and researchers are still 
attempting to strengthen the subjects from the inside, al- 
though in a less radical form. Moreover, the experiences 
at the intermediate and advanced levels are spreading to 
the elementary level . 

At the same time, the teachers are - reluctantly - prepar- 
ing for the introduction of computer-assisted language lear- 
ning, especially for beginners. 



2. The extended concept of culture . 

In the following sections I shall limit the discussion to 
the theme: cultural studies. In doing so, T shall refer to 
the extended concept of culture, which - within foreign lan- 
guage teaching - comprises the following aspects: 

humanistic aspects: 

- aesthetic and literary 

- anthropological, both behavioral and subjective (value 
systems, attitudes etc.) 

social aspects: 

- institutional (political, social, cultural) 

- large-scale social facts (the "panorama") 

- selected social problems 

However, as the paper mostly deals with the modern aspects 
of the concept, I am only concerned v^ith the first-mention- 
ed aspect (the aesthetic-literary) in so far as it gives an 
insight into the foreign societyr i.e. if the texts are of 
a realistic type. 

The Danish expressions used to cover the concept, are "kul- 
turformidl ing " (approximately = cultural transmission) , which 
is the traditional term, and "kulturk endskab'V'kultur kund- 
skab" (cultural knowledge). If you want to stress the so- 
cial aspects, you may use "samfunds- og kultur formidling" 
(social and cultural transmission) or ^'samf undsor ienter ing" 
(approximately - social education). 

3. Research and debate in connection with cultural studies . 
3.1. Before the 70 's . 

The discussion on cultural studies in the 50's and the 60 's 
was very much about the readers for the intermediate level: 
the teachers wanted texts that were more easily understood, 
partly because they presented a basic lexicon » partly be- 
cause they contained current usage. There was also one who - 
in continuation of Otto Jespersen's reform ideas from the 
end of the last century - discussed the teaching of begin- 
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ners, namely Aage Sailing (1954) . In his book he says that 
it is important to rjivo the pupils a limited simplified 
language, so that they can s.^y something about themselves, 
not about the text in the te;:tbook. He is about the first 
to stress the importance of the pupils' own life and expe- 
r iences* 

In 1968 appeared an article that is the first to discuss 
cultural studies as such: Sunesen (1968) (English). The 
author demands a broadened concept of culture , and suggests 
introducing American cultural anthropology, among other 
things he refers to R. Lado*s ideas about parallels between 
the comparison of languaaes and the comparison of cultures. 
He formulates a question that thematizes the principal pre^ 
occupation in the following discussions on cultural content: 
•'How can we make the conception of the foreign national 
culture - that the teaching cannot avoid to convey - both 
reasonably realistic and varied, and at the same time make 
it sufficiently coherent and lucid without being run down 
by the cheap generalizations that always thrust themselves 
forward?" 

The article has not been widely debated, however, partly 
because it appeared some years before its time, partly be- 
cause the American tradition has not otherwise influenced 
the discussion in Denmark directly. 

3.2. The debate on educational policy . 

Since the mid 70 's the debate has been strongly influenced 
by the tendency of educational planning to re«iuce language 
teaching. Some points of the debate will be noticed here: 

In 1978, U90 appeared: Comprehensive educational planning 
up to the 90*s, written by Det centrale UddannelsesrSd (CUR), 
i.e. The Central Educational Commission. It is a long-term, 
broar? introduction to a debate on educational policy, and 
it does not consider the individual subjects. But it also 
deals remarkably little with Denmark's integration in inter- 
national economic, political, and cultural affairs, and with 
the challenges that this situation creates for the education 
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system^ among other things in the form of the teaching of 
foreign languages and foreign cultures* It only mentions 
that a good command of English will have to be a part of 
the general qualifications for further studies (of any 
kind), and by this the authors think primarily of reading 
skills in professional literature. 

As an answer to U90, the language teachers' associations at 
the Gymnasium and the H.F. published a booklet in 1980: 
"Ud med sproget?" The aim was to point out that everybody 
in Denmark needs a good command of foreign languages, and 
that English should not be the only obligatory language. 
The book contains a series of views on foreign language 
qualifications, mainly from representatives of various trades 
and industries, and trade unions, together with some examples 
of what can be the content of foreign language teaching to- 
day. However, it does not present a coherent conception of 
the aims and content of language teaching; and it has been 
criticized for being too i nstr umental ly oriented towards 
the needs of economic life, and for underestimating the po- 
tentials of language teaching in the matter of general and 
critical education (cf, Folke et al. 1981). 

A wide range of language teachers' associations arranged a 
language conference in Copenhagen in 1982: "Sprog - individ - 
samfund". Before the conference, some material had been pu- 
blished (a special issue of Sproglaerer en , the leading pro- 
fessional journal on language pedagogy) about language and 
educational policy in Denmark ^ about foreign language teach- 
ing in other countries, and Denmark's relations to the rest 
of the world. it points out that languages in Denmark are 
threatened from two sides: the attempts of educational plan- 
ners and poli t icians to red ::e language teaching , and the 
structural experiments going on in the Gymnasium <irea, 
which favour subjects like Social studies and Danish, and 
correspondingly tend to disfavour languages^ quantitative- 
ly (number of lessons) , and qualitatively (from independent 
subjects covering cultural studies t<^ subjects oriented to- 
wards the reading of sources defined by the other subjects). 
They demand a pluralistic language policy, implying among 
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other things that English does not have the absolute prio- 
rity as the only obligatory language, and that everybody in 
Denmark should know more than one foreign language (Lis 
Glebe-Moller (French) ) . 

After the conference a report was published (Rapport 1982), 
also called "Ind med sproget?" It is mainly a summary of 
the panel discussion, which lacked perspective, being most- 
ly concerned with the share of the languages in the school 
curriculum, and it contains some concluding remarks by Ebbe 
Spang-Hanssen (French) about the cultural role of languages 
in Denmark, and a proposal that maybe the future lies in 
systematic, applicable descriptions of the lexicon and of 
semantic fields. 
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3.3. The professional debate ^ 

The discussion on the content of language teaching in the 
70's was characterized by a critical trend that originates 
chiefly in West Gerinany. It can be divided into four main 
currents : 

I The debate on the concept of general education ("almen- 
dannelse") : if or in what ways languages can meet the re- 
quirements laid down for schools concerning the general edu- 
cation of pupils, and what the specific task of the language 
courses is then. In the 70 this debate was characterized 
oy an interpretation of the concept of general education 
that went in a sociological and social anthropological di- 
rection, comprizing both factual knowledge of society, and 
insight and empathy in relation to the ways of living of 
specific groups. At present the interpretations are marked 
by the regression of some teachers and researchers to the 
earlier conception of general education , stressing the work 
on literary texts as the central element of general educa- 
tion . 

One of the first to take up this discussi^^n ^ is Gerd Gabri- 
elsen (Gabrielsen 1978 (English)). She points cit that the 
typical attitude towards languages during the whole century 
has been that modern languages are taught mainly for instru- 
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mental reasons; and she argues that language teaching has a 
role in general edjcation that has to be taken seriously, 
so that pupils are allowed to consider their own culture 
as one of many. She does not, however, develop her inter- 
pretation of the concept of general education any further. 

Taking the teaching of Danish as a point of departure, Uwe 
Geist deals with cultural studies in a paper from 1979, 
which introduces a series of papers by different authors 
on cultural studies in Sprojlareren. He describes tt.e so- 
cial and historical background explaining that the content 
of language teaching, Danish as well as foreign languages, 
has changed its focus from language as a tool for thinking; 
the literary education, to language as a tool for communi- 
cation: pragmatics and communication skills. Then he ar- 
gues (referring to Vygotsky's work on cognitive development) 
that it i'? important to maintain both language functions, 
and that the potential for cognitive development that foreign 
language teaching offers lies partly in the development of 
the pupils' understanding of the systemic character of lan- 
guage, partly in cultural studies, i.e. a confrontation of 
the pupils' reality with the foreign reality through a con- 
tent that offers relevant problems, possibilities of identi- 
fication, and real information. His position is that of 
stressing the importance of sociological education. 

In a paper on languages and general education, written in 
consequence of the plans for a new Gymnasium, Peter Harder 
(English) describes (Harder 1982) how the traditional con- 
cept of general education was abandoned in the 70 's because 
of the demands for useful social studies, but that it is 
being rediscovered and revised, primarily in the subject 
Danish, but now also in the foreign languages. The revised, 
modern concept of general education has to do with the un- 
derstanding of ways of living and behaving in the social com- 
munities one lives in. And he emphasizes that the value of 
humanistic studies lies in that they allow people, through 
the reading of texts, to familiarize themselves with what 
life feels like under different circumstances, i.e. they 
communicate the internal aspects, contrary to the socio- 
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economic studies, which communicate the external aspects. 
The task of foreign languages is then to further the modern 
concept of general eJucation by enabling students to under- 
stand ways of livinq and behaving in different communities 
and societies. He also stresses that everybody, whatever 
their private and professional demand, needs this possibi- 
lity of contact and inspiration, coupled with critical dis- 
cussion. Peter Harder sympathizes with the concept of so- 
ciological education, but at the same time he stresses the 
potential of literature. 

Another point of view in the debate on general education is 
Per Ohrgaard (1984) (German), who argues that language stud- 
ies must get back their status as disciplines covering sub- 
stantial cultural studies, and that it is important to main- 
tain that the central concern in language teaching is the 
literary and cultural work. The article identifies with the 
traditional concept of general education in an only slight- 
ly revised form. 



II The debate and research within the frames of communicative 
language teaching , as it has been developed in West Germany, 
among others by H.-E. Piepho and his colleagues. Communica- 
tive language teaching identifies communicative competence 
as the central objective of language teaching, and as such 
it is one of the answers to the pragmatical orientation of 
the 60's and the 70*s. It also refers to the Habermas tra- 
dition, being concerned with the possibilities of democratic 
communication inside the class-room. The cultural content 
is subordinated as an element of communicative competence, 
and isprimarily connected with the pupils' own experiences 
in their own country. When the communication simulates com- 
munication in the foreign society, the information given is 
mostly restricted to practical facts relating to the commu- 
nication situation. Moreover, the pedagogical problems in- 
volved in the work on a foreign culture are not discussed. 

It was mcinly the subject German that in the late 70's was 
influenced by discussions of communicative competence, and 
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in 1980 the book *'Kominunikativ f remmedsprogsunderv\sning" 
appeared (Lammers and Nygaard). Communicative compecence 
is said to be the central aim of language teaching^ and ac- 
cording to the author?^ communicative competence comprises : 
1. linguistic knowledge and skills^ 2* awareness about how 
the language functions in communicative situations - and 
this is achieved through work on the content of texts, i.e. 
with the foreign language and the culture it expresses, and 
3. awareness of the consequences of one's behaviour towards 
other people, and a moral foundation for one's behaviour • 
Cultural studies thus function as an - although important - 
element in the communicative competence, and is not dealt 
wi th further • 

In a later paper (Lammers 1981) Lammers describes communi- 
cative competence as a r e- interpretac ion of the concept of 
general education. This interpretation is sociolinguist ic 
rather that sociological, and has not been involved in the 
debate on general education. 

Ill The debate and research within the frames of ideological 
cr iticism , which is especially interested in cultural con- 
tent* (The communicative approach is critical too, but not 
very much with respect to cultural content). The adherents 
all work within the extended concept of culture, especially 
the modern socio-economic aspects. They have a critical 
view of the ideological distortions of much traditional lan- 
guage teaching, and demand breadth, realism, comparison and 
engagement in cultural content. This trend is influenced 
by the discussion on Landeskunde in West Germany. 

The first greater critical investigation of language teach- 
ing (and that meant investigation of the teaching material) 
was an analysis of readers and the like used in the Gymnasi- 
um and the H.F. (Holmen et al. 1974). The authors conclude 
that the texts on British society are dominated by the mascu- 
line, well-to-do, privileged minority in England. 

The first to discuss cultural studies in a more systematic 
way, were Helga Andersen and me (French) in a series of pa- 
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pers, e.g. Andersen and Risager 1977, which appeared in the 
book "FremmedsprogspaBdagogik" , a much used teacher's text- 
book. We undertook an analysis of textbooks for the ele- 
mentary level (resumed in this paper in a slightly enlarged 
and updated forin) , and we formulated a series of principles 
of realistic teaching of culture and society. Our point of 
departure was that foreign language teaching always contri- 
butes so pupils' understanding of reality in some way, that 
it is an element in their socialization. 

I-'or cultural studies to be realistic, the universe that is 
presented should be as near the target society as possible. 
That means primarily that pupils should be offered a balan- 
ced, comprehensive view of society, and possibilities of 
understanding society as a whole at the macro-level, and a 
correspondingly comprehensive and sympathetic insight in 
people's total life situation at the micro-level. All per- 
sons, situations, attitudes etc. should be identified social 
ly and geographically, so as to sharpen the pupils' socio- 
logical awareness. It is important that both positive and 
negative aspects of the foreign society are mentioned; 
teaching must not be emotionally neutral, but should allow 
pupils to engage in social problems and identify with per- 
sons, groups etc. These principles should apply to the ele- 
mentary level as much as possible. 

We discussed the problem of integrating cultural and lin- 
guistic content. Basically, we are of the opinion that 
teaching cultural content and teaching linguistic skills 
are equally important, also at the elementary level. In 
integrated material for the elementary level both the cultu- 
ral and the linguistic content have to be planned, and there 
fore categories should be developed for the cultural dimen- 
sion, like those that have been developed for the linguistic 
dimension, as for instance the functional-notional catego- 
ries of the Council of Europe approach. 

Marie-Alice Seferian (French) agrees with Helga Andersen 
and me in a paper from 1979, stressing that culture teach- 
ing should be realistic, and that it should not conceal 
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problems. However she doubts if it is possible to carry 
out a full integration at the elementary level. She men- 
tions her own work on some material for the intermediate 
level of French, concentrated on a small French village 
(Sef4rian 1980). 

In 1980 Marianne Lautrop published an analysis of sex roles 
in beginners' textbooks in French, and concludes that they 
contain a heavy element of traditional views of sex roles, 
and that they are one-sided and not representative of French 
society (partly with the exception of "On y va"). 

Helga Andersen and I have also (Risager and Andersen 1980) 
discussed what parts of the lexicon contain ideological as- 
pects, thus playing a role in socialization, and what parts 
do not. We discuss the selection of words for a language 
course which integratescultural and linguistic content, and 
we consider the usefulness of the concepts and words of Un 
Niveau-Seuil and other elementary word lists, e.g. Le Fran- 
9ais Fondamental. 

A group of teachers and researchers at the University of 
Odense have been working on the extension of the communica- 
tive approach into intercul tural communication as it has 
been developed in West Germany, e.g. by researchers at Bie- 
lefeld, since the early 80's (Elbeshausen and Wagner 1982, 
Hach and List 1983, and Jensen 1983). They have been inte- 
rested primarily in everyday concepts ^nd cultural isomorph- 
ism, i.e. the opinion that the concepts of the foreign cul- 
ture are identical with your own, apart from some strange 
deviations. They have described analyses of everyday life 
in Denmark and West Germany, and they are of the opinion 
that the central task of foreign language teaching is to 
sensitize pupils with respect to their own everyday concepts 
so as to neutralize cultural isomorphism, 

A group of teachers and researchers in Copenhagen from the 
University of Copenhagen, The Royal Danish School of Educa- 
tional Studies (the post-graduate teacher-training college), 
and The School of Economics and Business Administration, are 
working within the frames of the project "English in Denmark 



which has existed since the early 80 's. It deals with the 
influence of the English-speaking world in Denmark, e.g. in 
the school system. The studies comprise for instance: In- 
vestigatic s of the texts read in English courses in the Gym- 
nasium and the H.F. (Skydsgaard and Vesterholm 1983, Vester- 
holm 1982). Contrastive descriptions of British and Danish 
society, and studies of Danes' myths and stereotypes of the 
British, and the reverse (Sevaldsen and Djursaa 1986). Hen- 
rik Specht has written a paper (Specht 1985) where he discus- 
ses the concept of culture, and the position and the content 
of the component of cultural studies in school and at higher 
levels of education. He makes a distinction between langua- 
ges as disciplines of skills, of orientation, and of educa- 
tion, saying that these three functions should be equally 
fulfilled. He then di;::cusses three basic models for cultu- 
ral content: 1. the model that gives an overview over insti- 
tutions and the like, 2. the model that is project- or theme- 
oriented, and 3. the model that is news-oriented. After hav- 
ing discussed the advantages and disadvantages of these, he 
suggests finding a compromize that combines all of them. At 
any rate it is important, he says, that cultural sutides do 
not become too fragmentary and incoherent. 

There are somewhat different views within the school of ide- 
ological criticism, although it is not possible to ascribe 
any of them unambiguously to the teachers and researchers I 
have ment ioned : 

The view of society : Some stress the necessity of including 
th3 "hard" socio-economic facts in the description of socie- 
ty, and think that work on non-fiction descriptive and expla- 
natory texts should be a strong element in the teaching pro- 
cess. Others think that maybe the socio-economic facts should 
be mentioned, but the focus should be on experiences and pro- 
blems of everyday life in the foreign country, and that this 
can, and should, be done by reading literary texts, documen- 
tary texts, and short texts for everyday use (posters, adver- 
tisements a .o. ) . 

The view of history : Some stress the necessity of concentrat- 
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ing on contemporary culture and society. Others think it 
is important to maintain the ^.istorical dimension, and to 
work on literature in its historical and social context. 

The view of the role of the pupils ; All agreee that the in- 
terests and backgrounds of the pupils should be reflected in 
the selection of social and cultural topics. But some let 
the topics remain isolated from each other, others under- 
line that it is important that the teacher helps by point- 
ing out relations and connections between the topics, thus 
trying to give pupils a structured view of the society and 
culture in question. 

I have distinguished between the communicative approach and 
the ideological criticism approach. However, there have 
been attempts to combine the two, partly in Helga Andersen's 
and my own work, partly in Fritz Larsen's, and especially 
in Robert Phillipson's and Tove Skutnabb-Kangas ' s work on 
"inter-cultural competence": 

Fritz Larsen (English), wno has primarily worked within the 
frames of communicative language teaching, published a pa- 
per in 1980 in a special issue of Sprogleereren on communica- 
tive language teaching. He is against defining language 
teaching as the teaching of skills plus some undefined ac- 
cessories containing information on the culture of the for- 
eign country. In his opinion, communicative competence pre- 
supposes cultural skills ( "kul tur faerdighed" ) , i.e. strate- 
gies to bridge differences in cultural background, which in 
turn presupposes some knov-edge of what is specific of the 
culture of the person one is communicating with. The task 
of language teaching is thus to remove obstacles to inter- 
national communication. He is among the first in Denmark to 
touch upon the problems of intercultural communication. 

Robert Phillipson (English) and Tove Skutnabb-Kangas (mino- 
rity teaching) wrote an interesting paper in 1983, where 
they expose a tentative theoretical framework for analysing 
intercommunicative and intercultural competence and consid- 
ering their teachability in foreign and second language 
learning. They are against defining cultural competence as 
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something subordinated to communicative competence, and 
they treat the two concepts as independent, while point- 
ing out some interrelations. In their opinion, cultural 
competence comprises: 1. a cognitive component: knowledge 
of the foreign culture. This can be taught to a large ex- 
tent, and cultural studies traditionally lie within this 
dimension, 2. an affect ive/empathetic component, which is 
much less easily taught, and 3. a behavioral component, 
which may be taught to a certain extent. They discuss a 
series of examples of communicative problems in order to 
find out to what degree they are determined by linguistic 
factors or to what extent they are determined by cultural 
f.ctors, and the conditions for the problems being solved 
or not. 

It appears that the two trends: the communicative approach 
and the ideological criticism approach, are converging at 
present. The adherents of the communicative approach are 
realizing that is is necessary to investigate cultural mat- 
tern seriously as an important area with its own specific 
pedagogical problems. Some of the adherents of the ideo- 
logical criticism approach are leaving the socio-economic 
demands at the macro-level, and going in the direction of 
studies of everyday life, myths and stereotypes. Perhaps 
the two trends will meet in the interest in international 
and intercultural communication. 

IV The research on the broad historical and social functions 
of language teaching . Concurrently with the mounting inte- 
rest in the qualifications given by language teaching, and 
the present debate on educational policy, the 80's have seen 
an interest in the history of language teaching, including 
cultural studies, as well as an interest in the place of 
foreign languages in the sociological pattern: the command 
of foreign languages as a possible sign of class membership, 
and the socializing functions of foreign language teaching, 
especially with respect to girls. 

A book which gathers analyses of these themes is Kristiansen 
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et al. 1984 "Umoderne sprog?" The authors come from univer- 
sities and gymnasiums. The point of departure is a critical 
view of the way language teaching functions today. The in- 
troductory article (Jakobsen et al.) is an attempt to make 
an outline of the social history of foreign language teach- 
ing, and some of the socio-economic background explaining the 
new content of general education: sociological education. 
The aim of the book is also to bring together different pe- 
dagogical alternatives: on the one hand the "antiauthor ita- 
rian" pedagogy and the critique of socialization, which are 
concerned with pupils and teachers, and with the organiza- 
tion of the teaching process (for instance Jacobsen) , and on 
the other hand the ideological criticism tradition, concerned 
with the content of teaching (cf. Hansen and Madsen, og Ris- 
ager; the last mentioned analyzes the nationalistic tradi- 
tion of language teaching). A further aspect which is 
touched upon, is foreign languages as women's subjects. All 
the authors of the book are women (though this was not in- 
tended from the outs'it), and some of the articles treat the 
specific situation of girls and women. 

It should be mentioned that there is no special forum for 
cultural studies in Denmark. The various researchers and 
practitioners cultivate their own areas at the various insti- 
tutions, but there is practically no common exchange of expe- 
riences and opinions. 

At Roskilde University Centre a forum is being established 
which unites people from different parts of the education 
system in order to exchange experiences with development of 
methods and content in foreign language teaching: technical 
schools, business schools, gymnasiums, and universities. It 
is a series of seminars, and the topics that have been dealt 
with until now are project work in foreign language teaching 
(Jakobsen 1985), and intercultural communication. In connec- 
tion with the last topic I read a paper on the different con- 
tent of the culture concept in the USA, Britain, France, and 
west Germany, and the national and historical backgrounds 
for this (Risager 1987). It is possible that these seminars 
may further the development of a broader forum for discus- 
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sions of cultural studies. 



3.4. The profiles of the languages . 

The three languages have developed different profiles, for 
many reasons that have to do with the position of the lan- 
guage in scb ol and in society, the professional traditions, 
and individual interests. 

English ; With respect to the elementary level, there has not 
been a very strong tradition for critical analysis, neither 
of the cultural aspects, nor of the linguistic aspects. The 
teaching of linguistic skills has not, during this century, 
been characterized by a large proportion of grammar work, 
but by elementary speaking skills in connection with short 
texts in the areas that children were supposed to be inter- 
ested in, cf. the Otto Jespersen tradition, which has been 
maintained to a large extent in English. And it is not very 
obvious to criticize the content of the teaching of children 
of 11-12 for not giving a realistic insight in foreign soci- 
ety (though I think this should be done). Moreover, there 
are no serious motivation problems in English. Pupils al- 
ready know that English is necessary for them. Still, it 
should be mentioned that a project on communicative language 
ceaching and pupil autonomy has been developed (cf. Gabriel- 
sen 1982) . 

Thus, even if teaching practices have gone in a more commu- 
nicative direction, the debate on this has not been exten- 
sive. Another reason for this is perhaps that research on 
linguistic aspects has been dominated by research on learn- 
er language, which continues the communicative approach 
within language pedagogy, but is more descriptive than cri- 
tical. The research on learner language has been carried 
out within the PIF-project (Project in Foreign Language Pe- 
dagogy) , cf. Faerch et al. 1984i 

At the intermediate and advanced levels there is a strong 
tradition of working on problems of content, critical exami- 
nation of material, and development of new material. This 
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has to do, of course, with the fact that British and Ameri- 
can culture is so present in Denmark, and that pupils reach 
a good level of proficiency. In addition, attempts to di- 
rect English studies towards other areas of application, for 
instance commercial studies, international studies, studies 
of third world problems, have offered new opportunities to 
strengthen the socio-economic aspects of cultural studies. 

German t At the elementary level there has been an Intense 
debate on communicative language teaching. The point of de- 
parture is the dominant role of grammar work and the demands 
of grammatical correctness. Another concern has been the ne- 
cessity to make the subject attractive for the pupils, who 
have been allowed to choose other subjects instead since 1976. 

At the intermediate level, cultural studies have been dis- 
cussed, but not very extensively (in German, cultural stu- 
dies are always referred to as Landeskunde, whereas in Eng- 
lish and French the Danish expressions are mostly used). 
Within the communicative approach, a research project has 
been carried out at Odense University, comprising studies of 
learner language, and studies of class-room communication, 
cf. Wagner and Petersen 1983. But with the project on con- 
trastive analysis of everyday life, the Odense resear* hers 
have directed their attention to problems of cultural con- 
tent. 

French : At the elementary level, there has been a strong in- 
terest in both linguistic and cultural aspects, and in the 
integration of them. The main reason for this is that the 
subject comes late in the school curriculum, so that pupils 
are almost adults. Therefore grammar learning goes relati- 
vely fast, and at the same time the cultural content has to 
be at an adult level of maturity. Moreover, French has to 
be made attractive for pupilsj it is true that the subject 
is obligatory on both sides of the Gymnasium, but there are 
motivation problems, especially on the mathematics side, be- 
cause many pupils there find it little justified to work 
with French for 3 years, while having to stop English (or 
German) after the first year of the Gymnasium. 
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Since the problem of cultural studies presents itself so 
clearly already at the elementary level, there has been 
considerable work on the pedagogical aspects of the cul- 
tural content, e.g. problems of select ion and progression, 
and problems concerning the conflict between attaining ba- 
sic oral proficiency and attaining proficiency in reading, 
a conflict which arises because of lack of time. 

As for the intermediate level there has been much activity 
as well with developing new material. The periodical Tous 
AEimuts may be mentioned, for instance. It contains cultu- 
ral material, especially authentic texts, for the Gymnasium 
courses at all levels, including the elementary level. 

Among the things that contribute to a strengthening of the 
socio-economic aspects is the creation of an information 
centre on France ut Roskilde University Centre "Frankrig In- 
formation". One of its activities is to publish a monthly 
newsletter on France. Moreover, a programme for speciali- 
zation in documentary work with respect to France has been 
created at the University of Aarhus. 



The official guidelines for the languages . 

The most important points in the development since the 50 's 
are : 

2 reforms of the "Folkeskole" (1958 and 1975) 
4 reforms of the "Gymnasium" (1953, 1961, 1971, and 1984) 
and the creation of the "H.F." + 1 reform (1967 and 1974). 

As to the Folkeskole, the change from 1958 to 1975 is clear: 
while there is no demand of cultural studies in 1958, the 
1975 reform states that the teaching of all three languages 
is to enable pupils to become well informed about life and 
culture of the countries where the language is spoken, so 
that they acquire a mor_ solid foundation for international 
understanding . 

As to English and German in the Gymansium and the H.F. (which 
concerns the intermediate and advanced levels), there has 
been a more gradual development. During the whole period, 
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one of the aims has been to enable pupils to get an in- 
sight into English and German culture. Formulations of 
this have always been broad: 

- characteristic aspects of English culture (and, from 1971) : 

- characteristic aspects of the culture in the countries that 
use the English language as a medium, notably England and 
the USA. 

- characteristic aspects of German culture (and, from 1971); 

- characteristic aspects of the culture of the German-speak- 
ing countries. 

Since 1971, the perspective has been widened to the countries 
that use English and German respectively, but otherwise the 
formulations are almost identical during the whole period. 
There are some differences, though, that are expressed part- 
ly in the aims, partly in the practical guidelines: 

German is more oriented towards history and the history uf 
philosophy (topics proposed in 1971: The Reformation, libe- 
ralism and marxism in the 19th century, psychoanalysis, so- 
cial and political struggles in the 20th century). English 
is rather oriented towards the history of literature and, at 
the same time, contemporary social problems (topics proposed 
in 1971: war, race, death, love, generation conflicts, en- 
vironment, problems of education, social conflicts). The 
regulations concerning the selection of texts are more re- 
strictive and conservative in English, and furthermore, it 
is not, in English, permitted to include textbooks on culture 
and society in the preparation for examinations. This situa- 
tion has probably to do with the fact that English is tradi- 
tionally the principal educational school subject beside Da- 
nish and History. 

It should be noted that the cultural aims only concern the 
H.F. and the modern languages side of the Gymnasium. On the 
mathematics side there is no demand of cultural studies 
(though there is in the Folkeskole). Maybe this has to do 
with the fact that courses in English and German cover only 
1 year on the mathematics side, and with the attitude that 
language teaching here mainly aims at the reading of profes- 
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sional literature. But it is important to note that the 
proportion of pupils choosing the modern languages side is 
declining fast in recent years, so consequently fewer and 
fewer pupils have to deal with cultural studies at an ad- 
vanced level. 

The teaching of French at the Gymnasium and the H.F. (which 
includes the elementary level) occupies a place apart, as 
the aims of that subject did not comprise cultural studies 
officially until 1984 (though they have existed in the prac- 
tical guidelines since 1971): 

- characteristic aspects of the culture of France and of 
other countries that use the French language as a medium. 

(French is taught both on the languages side and the mathe- 
matics side of the Gymnasium) . 

The aims are all characteristic by being broad and open to 
various interpretations, covering both aesthetic, literary, 
anthropological and socio-economic aspects of the concept of 
culture. In practice, the interpretations have changed fo- 
cus, of course, so that everybody agrees at present that 
socio-economic matters are of importance to a certain extent. 

It is considered to be an advantage that the formulations 
are broad, partly because there is freedom of method in 
Denmark, i.e. it is the responsibility of the individual 
teacher to choose the method and - in collaboration with the 
pupils - the teaching material. 

It should be noted that the guidelines for the Polkeskole 
(1975) indirectly demand breadth with respect to social, 
ideological and religious matters. And on the other side 
that the guidelines for English at the Gymnasium (1971) 
dissuade from teaching an overview of culture and society. 
That is, there is no official demand of coherence in cultu- 
ral studies. 

Teaching material for the languages . 

Among teaching materials, those at the elementary level oc- 
cupy a place apart. For to the extent that they are used, 
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and they still are, althou there have been many experi- 
ments with alternative material, they determine the cultu- 
ral content, and what is even more important, they determine 
the pupils* impression of what language teaching can offer. 
Therefore I shall deal with the elementary level separately. 

5.1. Material for the elementary level . 

Three main types of content can be distinguished in foreign 
language teaching: 

^* Non-social i The content could be for instance various 
things and processes in nature: sun and moon, animals 
and plants etc. Some have been attracted to this kind 
of content, because it is universal and at the same time 
it can be expressed poetically in linguistically simple 
poems and the like. 

2. Social in an general way : 

A: The content can be a human community, or aspects of 
human communities, with general social phenomena rind pro- 
cesses. (In reality they are mainly aspects that are 
characteristic of capitalist, industrialized countries 
or classes). This type of content is very common. 
B: The content can be a human-like community, but the po- 
pulation consists of talking animals. This has been tried, 
especially in the teaching of children. 
C: The content can be an international universe charac- 
terized by communication at a lingua franca level. This 
type is becoming rather common. 

3. Social in a specific way : The conten*. can be about a spe- 
cific society with its specific historical and social con- 
ditions. This type is gaining ground. 

Theoretically, it is possible to s*-=»rt language teaching with 
any of these types of content, but ,ach has some consequences 
as to the possibilities at the linguistic level. For instance, 
it is probably difficult to carry out situational or functio- 
nal language teaching on the basis of a non-social content. 
But it is in.oortant to stress that the different types are 
not equally justified when you consider the pedagogical and 
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educational consequences. When the content is a specific 
society, it can both satisfy pupils' wishes to acquire lin- 
guistic tools, and gratify their curiosity regarding the 
foreign country. They get the opportunity to see others' 
experiences, and to compare with their own. These things 
cannot be done if the content is social in a general way. 
Once the elementary phase is over, however, I find it legi- 
timate to have periods v:ith non-social or general social 
content, if one wants to exercise communication at a lingua 
franca level. 

My analysis of the universe found in the material (i.e. the 
textbooks) thus concentrates on the ways the universe relaJ:es 
to the specific social reality of the foreign society in 
question. The categories of the analytical framework are 
derived from models for analysing realistic prose: 

1. Sociological variation 

2. Types of situations 

3. Human relations and forms of interaction 

4. People's own understanding of the woild and themselves: 
attitudes, values, and perceived problems 

5. Matt.rial environment, references to time and place in rea- 
lity 

6. Broad social facts (geographical, economic, political, 
cultural in the traditional meaning), perhaps including 
the historical dimension 

7. Social problems (unemployment, pollution etc.), perhaps 
including the historical dimension 

8. Social relations, connections and contrr.dict ions , perhaps 
including the historical dimensi.on 

The analysis should relate to the official guidelines. Be- 
fore 1975 it was not required that language teaching at the 
elementary ^^yel communicate a picture of the foreign soci- 
ety in question, nor that it communicate a general social 
content . 

The l""'b dims stating that pupils should become well inform- 
ed about the life and culture cf the countries where the lan- 
guage is sp'ikcn* must be interpreted as requiring a speci- 
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fic social content. This goes for the language programme 
as a whole. But since the teaching of French, which only 
concerns the elementary level (covering 1 yeat only) , is in- 
cluded in the formulation, one may conclude that the formu- 
lation includes also the elementary level of English and 
German. 

It must be said too that the textbooks I have analysed, are 
still available and in use, though some of them were produced 
in the 60 's (see Annex C) . 

As mentioned above, the official guidelines do not require 
systematic or coherent teaching of cultural content. How- 
ever, I have included this aspect in the framework (the last 
point), as I am of the opinion that it should be an ideal 
demand that the syllabus - right from the beginning, and 
whether one uses an integrated material or not - gives pu- 
pils a progressively greater comprehension of the foreign 
society, a comprehension of connections and contradictions - 
not necessarily through a succession of topics decided in 
advance, but through a process whereby the topics treated 
(perhaps chosen by the pupils) are connected and related to 
each other. 

The textbooks aim at pupils of about 11 (English) , 13 (Ger- 
man), and 15 (French). 

1 . Sociological variation 

In the whole period, the middle class has preponderated in 
German and French. However, from the 70 's some represen- 
tatives of the working class have appeared, and a few black 
or arabic immigrant workers. In English the sociel environ- 
ment has been more indefinable, since we are seldom told a- 
bout the occupations of the characters, and it cannot be seen 
in the pictures. But there are no sign of social variation 
in English. 

In the 60 's the central characters were almost always gather- 
ed in a family, consisting of a mother and a father with two 
children (in French) or three (in English and German). But 
since the early 70*s this family orientation has been toned 
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down or has completely disappeared (in a French textbook 
from 1973 - En fran(?ais dans le monde - the words pere, 
papa, mere, maman, frere, soeur don't even appear). Fa- 
mily relations are still present in the textbooks in Eng- 
lish, probably because of the younger public. In the 
textbooks for young people (German) ^hey have been replaced 
by young people together with friends, or isolated. And 
in the textbooks for young people at the Gymnasium level 
(almost adults) (French) it is the isolated adult that do- 
minates the picture. Very few persons meet each other more 
than once. 

Sex roles have changed a lot as the old family-centered 
textbooks always depicted housewives working at home, 
whereas almost all the women in the textbooks from the 
late 70 's have an out-of-home occupation. 

During the whole period, elderly persons of more than 50 
years, and small children have been almost inexistant, but 
a few appear in the modern textbooks. In general, there 
is a tendency that the characters are restricted to either 
young people or adults, depending on the public. 

The early textbooks always showed native residents, where- 
as modern textbooks often show tourists or visitors, and 
the content is then built up around their practical needs. 

The family-centered textbooks showed middle class residen- 
ces with a house and a large garden. In the later text- 
books it is often hard to define as it is described in a 
very vague way. In French, where the content is often 
characterized by the perspective of the adult tourist, we 
do not see people's residences, only the reception desk 
of hotels. In these modern textbooks the tourist's occu- 
pation or purpose of travel is often not told. 

In the earlier French textbooks the family always lives 
in Paris. In the later ones the activities take place 
here and there in various French towns. In the German 
textbooks the variation has always been great, and in the 
English it is seldom said where the action takes place; 
sometimes it takes place in a fictitious town. 
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Whereas textbooks up to the mid 70 's only mention England, 
West Germany, or France, they have changed a lot, so that 
they now stress other countries where the language is spo- 
ken. In some cases, the scenes are transferred to these 
countries. 

Finally it should be mentioned that the English textbooks 
abound with animals, especially cats. There are almost no 
animals in the textbooks for German and French, nor any 
treatment of the role of pets. 

2. Types of situations 

In the earlier family-centered textbooks the situations were 
mostly activities of the families at home (in the sitting- 
room, in the dining-room, in the garden), and outside the 
home (shopping, in the bus, holidays in the country) , and 
the activities of the children at school, mostly in the 
class-room. This might be described as scenarios where con- 
versation took place. The later textbooks are largely do- 
minated by dyadic service-situations: at the reception desk, 
in the restaurant, at the booking-office etc.) That has to 
do, of course, with the fact that the teaching material is 
increasingly directed towards communication situations, 
stressing linguistic routines that are situation-dependent. 
However there are still conversations between young people 
or adults, always in situations of spare time. Situations 
at work did not exist in the earlier textbooks, but do appear, 
though rarely, in the newer ones. But it is certain that situ- 
ations of spare time and consumption prevail. It is also 
symptomatic that children's work at school and their home 
work are not dealt with, though the books often reproduce 
timetables. 

3 . Human relations and forms of interaction 

During the whole period human relations have been quite smooth, 
neutral and friendly. There is no anger, love, disappoint- 
ment, hatred or fear. The family-centered textbooks some- 
times display regulative functionSr parents and teachers 
telling children what to do. But in the newer books it is 
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the informative or the phatic functions that prevail. 

4 , Attitudes y values ^ perceived problems 

Attitudes, values and personal opinions are very rarely ex- 
pressed in the early textbooks. In the new ones they exist, 
as the basic categories of language functions include ex- 
pressing an opinion, and expressing sympathy or antipathy, 
and the functional approach is coining into the textbooks. 
Typically characters express personal opinions in interviews, 
i.e. in rather impersonal situations. 

Religious attitudes or activities are totally absent. 

Perceived problems are very rarely shown, and they are sel- 
dom of a serious type. The problem may be: not being able 
to find one's way, or not being able to swim (but you are 
saved) . In good cases the problem may be about pocket mo- 
ney, or pupil participation. There are only a few more pro- 
blems representented in the newer books compared to the ear- 
ly ones. 

5, Material environment 

The primitive drawings of the early textbooks have been re- 
placed by a large amount of realistic drawings and photos, 
showing persons, environment, and articles and texts for eve- 
ryday use (coins, signs, menus, timetables etc.) They are 
of great value, representing everyday life, but they might 
be better used to illustrate social and geographical con- 
trasts as well. It is characteristic too, that isolated pic- 
tures prevail, perhaps gathered in collages. Connected pic- 
tures, for instanre strips, have been used for a short peri- 
od, but seem to have been dropped again. 

6, Broad social facts 

In the French textbooks since the late 70 's, short texts give 
information (in Danish first for many lessons) on socio-cul- 
tural facts, placed at the end of each Iccson. Usually, it 
is information that might in a broad sense be practical to the 
visitor. This kind of information is finding its way into 
the German textbooks, whereas in the English textbooks there 
is no explicit information on social facts. (It should be 
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noted that children of 11 are not really too young for this 
sort of information at a basic level; they do read elementa- 
ry geographical and historical texts in other courses at 
school) . 

Geographical information was almost absent in the early 
textbooks, but in the newer ones many towns are mentioned, 
particularly in German and French. However, only some names 
are given, there is practically no information on cultural 
geography. As mentioned above, the newer textbooks are an- 
xious to tell where English, German and French are used in 
the world, but there is no mention whatsoever of the global 
historical background, problems of bilingualism etc. 

7 . Social problems 

Broad social problems have not been touched upon until the 
most recent time, neither in the texts or in photos and the 
like. Since the late 70 's textbooks in French and German 
have shown problems like women's work out of the home, or 
immigrant workers, but only in passing. In the very newest 
books problems like youth unemployment and violence are men- 
tioned, though not in a very thought-provoking way. 

8. Social relations, connections, and contradictions 

There are no passages giving historical background, or poin- 
ting out connections or contradictions, and there are no invi 
tations to analysis or critical examination, not even in Da- 
nish. 

C onclusion 

Thus, during the 70 's important changes of content have ta- 
ken place in the textbooks for beginners, from the family- 
centered books to those dominated by young people or adults 
without any clear family relations, or social relations, and 
characterized by a somewhat greater social variation, espe- 
cially in the visual material. From the books one can de- 
duce changes of attitude towards the role of the cultural con 
tent ! 

In the family-centered textbooks, the content had to be cohe- 
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cent, contrary to their predecessors from the 19th century 
and generally from the first half of this century too. The 
coherence was established throuqh a story about a restrict- 
ed group of central characters knowing each other well. 
The content had to reflect the life of the pupils to a 
certain extent, and it had to present models. (Thus the 
textbooks might be compared to the contemporary literature 
for children, which does not intend to be realistic, but 
has - not always conscious - moral or ideological fu. 
rions). But at the same time the cultural content of the 
textbooks had to be maximally invisible - un-marked - so 
as not to take concentration away from the language learn- 
ning. Therefore the texts have been elaborated without any 
intentions of making them valuable from a literary and 
aesthetic point of view. For that reason they are dull and 
lack literary talent. So the entertaining element was not 
great in the textbooks; it was to be found in scattered 
songs and anecdotes. The authors did not ascribe an infor- 
mative value to the textbooks, and they should not either. 

In the later textbooks, it is mainly the entertaining and 
aesthetic functions that have been strengthened, by a sud- 
den rise in the number of drawings, richly couloured photos, 
and an appetizing layout. Moreover, the cultural content 
no longer has to be invisible, but should be indirectly in- 
formative, presenting some social variation and various en- 
vironments. (Thus this newer type of textbook might be com- 
pared to realistic prose and documentary prose,) At the 
same time, the demand of coherence has been given up, the 
content being character i zed by its kaleidoscopic structure, 
its isolated persons and pictures. These changes may pro- 
bably be related to general trends in the present cultural 
development, where for instance the fragmentation of people's 
lives is becoming increasingly evident. 

In some of the latest textbooks, especially for French^ 
there are intentions of explicit socio-cultural information, 
through non-fiction texts on various social and cultural 
themes. But the presented facts are disconnected and do not 
provoke questioning or critical discussion. It must be 
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stressed that the guidelines for the languages do not demand 
any form of overview. 

Finally it should be mentioned that whereas the linguistic 
content shows a growing awareness of pedagogical problems, 
there are no attempts to tackle the pedagogical challenges 
with respect to the cultural content, for instance comprehen- 
sion exercises, invitation to comparative investigations, 
indexes etc. 

5.2. Material for the intermediate and advanced levels 

At these levels it is rather the breadth of the selection 
that determines whether it is possible to secure that the 
language course as □ whole gives a broad, realistic picture 
of the foreign society. 

In the 50 's and 60's, the market was characterized by read- 
ers: selections of literary texts. The chief concern was 
whether the texts were sufficiently accessible: easy to read 
and representing contemporary literature and culture. Some 
of the readers were described as informative, illustrating 
aspects of the life and culture of the foreign country. 

During the 60's, the Danish Radio (DR) started the produc- 
tion of a series of radio- and TV-programmes for language 
courses at schools. In the 60's they were dominated by the 
family, like the textbooks for beginners, but had a certain 
entertainment value because of a coherent action and funny 
points. Generally the material communicated an impression 
of the life and cultural preferences of the middle class, 
and gave to some extent an historical overview (German) or 
an institution jl overview (English). 

In the 70' and 80 's, both DR and the publishing houses have 
produced many new publications, covering both traditional 
topics and modern topics corresponding to the gaps found in 
the textbooks for the elementary level: political problems, 
life conditions of marginal groups, grass-root movements, 
regional descriptions, economic and social history, new tech- 
nology, sometimes - but still rarely - considered from an 
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explicitly Danish point of view. As all-round alternative 
material one mioht mention the series: Another England (Hol- 
men et al. 1978), Ein anderes Deutschland (Rosenbohm 1979), 
and Une autre France (Jensen et al . 1981), which are selec- 
tions of non-fiction prose that illustrate various impor- 
tant social problems and areas from a critical point of view. 
As examples of broad descriptions of society written by 
Danes, one might mention: Contemporary British Society 
(Lundskaer -Nielsen et al, 1986), Deutschland. Geschichte, 
Geographic, Gesellschaft (Jacobsen et al. 1980), and Fran- 
krig i forandring (Seidelin Hansen 1984). Some material 
especially elaborated to meet the demands of interdiscipli- 
nary cooperation has been published too, for instance Pari- 
serkommunen (Nicolajsen 1975) . Thus today it is possible 
to collect material that gives altogether a reasonably broad 
picture of Britain, the USA, France, West Germany, and - 
to a lesser extent - East Germany. Other parts of Europe, 
and other parts of the world, have received a less detailed 
treatment until new. 

It should be noted that whereas most of the material for be- 
ginners has been produced abroad (often in Sweden - this is 
especially the case in French), the material for the inter- 
mediate level has largely been produced in Denmark. 

Educational and pedagogical reforms 

The political and ideological conflicts and innovations of 
the 60 's resulted among other things in a series of educa- 
tional reforms and pedagogical experiments in the 70's and 
BO'S. 

In the area of higher education, two university centres were 
created, in Roskilde (1972) and in Aalborg (1974). Studies 
here are project-organized, problem-oriented, and they begin 
with an interdisciplinary foundation programme. At Roskilde 
University Centre, for instance, there are three foundation 
programmes: Humanistic Sciences, Social Sciences, and Natu- 
ral Sciences, each covering two years of study. In the hu- 
manistic foundation programme, which initiates further Ian- 
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guage studies, the students organize their work in projects 
about the relations between language and culture, using four 
humanistic theoretical dimensions as tools: language and 
literature, pedagogy and psychology, history, and philoso- 
phy. The language studies at Roskilde University Centre 
and Aalborg University Centre are special in Denmark, part- 
ly because they begin with interdisciplinary studies, part- 
ly because they are project-organized, and partly bf^cause 
cultural studies are weighted as much as language and lite- 
rature, i.e. 1/3 for language, 1/3 for literature, and 1/3 
for culture and society - in the specific programme (English, 
German, or French) following the humanistic foundation pro- 
gramme. Furthermore, there is a tradition to integrate pro- 
jects on culture and society with projects elaborated within 
other university programmes, for instance Geography or Hi- 
story. So at the language departments of the university 
centres, studies of culture and society have a strong posi- 
tion . 

The language departments of the other universities (Copenha- 
gen, Aarhus, and Odense) have also moved in the direction of 
cultural and social studies, but they have not had the struc- 
tural possibilities to give them the weight they have at RUC 
and AUC. 

During the last two or three years, some new study programmes 
area studies, have been developed at the universities. At 
Roskilde University Centre for instance, students having cho- 
sen German and Geography as their subjects may concentrate on 
East Germany as a social, geographic, historical and cultural 
whole. These programmes are interesting because they combine 
fundamental social and historical understanding with studies 
of everyday life. Furthermore the programmes cover communi- 
cative language learning as well. 

In the area of secondary education there have been a great 
deal of pedagogical and structural experiments, primarily at 
Herlev Statsskole, which acquired the status of experimental 
gymnasium in 1976. Experiments with various structures have 
been undertaken, where subjects were^gxouped together and in- 
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tegrated in various ways; experiments with group work, paral- 
lel teaching (reading about the name topic in two or more 
courses, covering different subjects) , integration of sub- 
jects, and attempts to develop more flexible timetables. 
Languages have been involved in these experiments to a cer- 
tain extent, mostly English, but also German, and in a few 
cases French. Many other gymnasiums and H.F.s have carried 
out experiments with interdisciplinary cooperation aound to- 
pics, and some material has been developed especially for 
this kind of organization, for instance the above-mentioned 
material edited by Nicolajsen (1975), which may be used by 
way of parallel teaching in the subjects Danish, English, 
French, History, Russian (which in some gymnasiums can be 
chosen instead of French), Social sciences, and German. Area 
studies have been introduced too, mostly by way of a coope- 
ration between Herlev Statsskole and Roskilde University Cen- 
tre, cf. Adrian et al. 1985, which deals with the North-West 
of England. 

In the area of primary education, experiments with pupil dif- 
ferentiation in the same class instead of teaching at sepa- 
rate levels which is required in English and German by the 
1975 Act, have prevailed. And there has been some work on pu- 
pil autonomy. Moreover, there have been experiments with in- 
terdisciplinary cooperation here as well as in secondary edu- 
cation, especially in the 10th year of school, which is optio- 
nal and has fewer restrictions. 

Everywhere these experiments have given rise to discussions 
on the possibilities and the difficulties for the languages 
in the cooperation. It has been stressed that motivation 
grows considerably when the same topic is considered from the 
point of view of different subjects; but it is very often 
difficult to get enough opportunity to train oral proficien- 
cy, and there is a tendency that the languages are used as 
tools for the reading of sources and other material in English 
and German, while the other subjects define the content. 

Now in the mid 80's the great experiments are over. For in- 
stance, Herlev Statssltole is no longer an experimental insti- 
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tution. Experiences are still elaborated further, but there 
are great problems of ressources because of expenditure cuts. 



The situation today 

It is hard to state exactly what goes on witli respect to 
cultural studies in schools today. Some investigations of 
curriculum with respect to the texts have been made, for in- 
stance for English in the Gymnasium (Skydsgaard and Vesterholm 
1982) , which show that the number of texts about political 
and economic matters is restricted, and furthermore, that the 
historical dimension of the subject is only treated with re- 
spect to British history, not for instance American history. 

I think that all teachers have accepted that cultural stu- 
dies, including the modern socio-economic aspects, are an im- 
portant part of the curriculum. As for the elementary level, 
I think that the opinion is gaining ground that teaching 
should at any rate give indirect information on the foreign 
country, even when the teaching is otherwise totally oriented 
towards communication on aspects of the pupils' own lives. 

But there are many reasons why it may be difficult to carry 
through broad studies of culture and society: 

- educational factors: the education of teachers with respect 
to cultural studies and the pedagogical problems they raise, 
is still not sufficient, in spite of the growing number of 
publications on the culture and society of the countries in 
question, and in spite of a great many courses of in-ser- 
vice education. 

- institutional factors: curriculum and examination require- 
ments are often antiquated. 

- economic factors: for instance, the schools have very little 
money to buy new material, and there are restrictions on the 
possibilities of taking photocopies. 

- last, but not least, foreign languages are, as mentioned, in 
the situation that they have to legitimate themselves in the 
face of demands to direct the education system towards the 
needs of trade and industry. That means for cultural stu- 
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dies to make them more facts-oriented, more orisnted to- 
wards technocratic knowledge of actual political and eco- 
nomic affairs without the subjective perspective. In that 
situation many language teachers and researchers defend the 
humanistic content, and furthermore, focus on the central 
role of literature. 

8, The Danish situation considered in relation to Britain, West 
Germany, and France . 

Compared to Britain, West Germany, and France, Denmark was in- 
dustrialized late. Not until after the second world war did 
the share of industry of the gross national product surpass 
that of agriculture. Partly for this reason, the class struc- 
ture in Denmark is not characterized by either a large class 
of industrial capitalists or a large class of industrial work- 
ers, but rather a still comparatively large old middle class 
and - as a consequence of the growth of the well-fare state 
functions and the service sector - a large new middle class. 
Furthermore, Denmark is relatively homogeneous ethnically, 
culturally and linguistically, when Greenland, The Faroese Is- 
lands, and the growing immigrant problems are excluded. 

These factors may be said to influence the political and ide- 
ological climate, so that egalitarian, antiauthor itar ian and 
pragmatic attitudes are quite widely accepted. Such attitudes 
have been supported by the Social Democratic Party which has 
had political power during long periods before and after the 
war. Class differences - which exist of course - are hardly as 
present in people's minds as for instance in France or Britain. 

The political demands of the 60 's were followed up quite coope- 
ratively with education reforms and pedagogical experiments 
as mentioned above. In this connection the egalitarian tradi- 
tion has been beneficial, and moreover the experiments have 
drawn upon another educational tradition in Denmark, namely 
the attitude that the content should derive from the pupils' 
own lives, a tradition that - for foreign language teaching - 
goes back to the reform ideas of Otto Jespersen. These edu- 
cational traditions are expressed in the general objectives 



ERIC 



40 



of the Primary School Act (1975), which requires pupil parti- 
cipation in school (though this requirement has not been ob- 
served equally in all subjects - foreign languages are among 
the subjects in which it has been most difficult to carry out 
pupil participation). 

Foreign language teaching has benefitted from the fact that 
Danish has a small area of application. There is a strong 
tradition of foreign language teaching, and the motivation le- 
vel is high, compared to countries like the USA, Britain, and 
France. And in recent years, where English is slowly getting 
a function as second language in Denmark, nobody questions 
that all children must learn English. 

Being a small country, Denmark is in a predominantly receiving 
position in relation to cultural developments in the large 
countries. Danish post-war culture is influenced by English 
and American culture very widely. Aspects of French culture 
(structuralism) have been taken up and developed further in 
the 50's and 60's, mostly in connection with departments of 
French, General Linguistics, and General Literature. But du- 
ring the 60 's and 70's Danish culture, especially the educa- 
tional milieu, has been strongly influenced by trends in West 
Germany: critical and marxist trends, ideological criticism 
and experience-based pedagogy. These trends have found a fer- 
tile soil in Denmark, many experiments have been carried out, 
and although the political conditions are not the best at pre- 
sent for the implementation of experiments, Denmark is defi- 
nitely in a position to give rather than just receive by vir- 
tue of her relatively advanced pedagogical research and prac- 
tice, also in foreign language teaching. 
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Annex A 



The general school system in Denmark comprises at present: 

The primary School ("Folkeskole") of 10 years, 9 of which are 
obligatory. 

The secondary School, which is of two kinds: 

1. The traditional type: The "Gymnasium", of three years, 
preparing for a general certificate (A-level). It has 
two sides, a languages side and a mathematics side, each 
subdivided in several branches. 

2. The alternative type: The H.F. (HF = Hojere Forberedelses- 
eksamen), of two years (four terms), preparing for an 
examination equivalent to the general certificate (A-le- 
vel). The H.F. was originally created (in 1976) to meet 
the demands of adults wanting to prepare for the G.C, 
but many young people choose the H.F. instead of the Gym- 
nasium, as the H.F. is somewhat less traditional as to 
content and methods, and more flexible than the Gymnasium. 
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Number of lessons per week for the language courses 
(a lesson = 45 minutes) 



Folkeskole (1975) 

English 

German 

French 



5th 6th 7th 8th 9th 10th 



3 
3 



3 
4 



3 3 

4 4 
4 



Gymnasium (1971) 



English 

German 

French 



Languages side 
(modern lang.) 

l.g 2.g 3,g 



4 

3 
5 



6 
3 
3 



6 
5 
3 



Mathematics side 



l.g 2.g 3.g 



5 
5 
5 



0 
0 
3 



^alterna- 
0 tive for 
^ the math 
side 



H.F. (1974) 



Common Core 



l.term 2. term 3. term 4, term 



English 4 
German 3 
French 



3 
3 



4 

0 



4 

0 



Optional supplement 

l.term 2. term 3, term 4. term 



0 
0 
0 



1 

0 
3 



3 
5 
4 



3 
5 
4 
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Annex C 



Material for beginners 

English; 

My English ABC. 2nd ed. 1961. 

It's English. BRD 1967, Denmark 1969, 

English of today. 2nd ed, 1974, 

The Grip. Sweden 1970, Denmark 1972. 

This Way. Sweden 1970, Denmark 1976. 

My best book. 1971. 

Okay. Sweden 1974, Denmark 1974. 

Imagine you're English. France 1974, Denmark 1980, 

English now. BRD 1978, Denmark 1980. 

Up to you. Sweden 1974, Denmark 1982. 

Kaleidoscope. Britain 1976, Denmark 1979. 

Engelsk Grundbog. BRD 1979 (Contacts), Denmark 1981. 

Choice. 1982. 

German : 

Auf deutsch, bittel BRD 1969, Denmark 1969. 

Die Treppe. Sweden 1969 (?) , Denmark 1971. 

Deutsch Aktuell. Sweden 1973, Denmark 1978. 

Impuls. BRD 1976, Denmark 1979. 

Elemente. 1981. 

Kursbuch Deutsch. 1983. 

Tysk. BRD 1982 (?), Denmark 1984. 

French : 

On parle fran^ais. Sweden 1964, Denmark 1967. 

Rendez-vous en France. Sweden 1970, Denmark 1972. 

Bleu-blanc-rouge. Sweden 1973, Denmark 1976. 

En fran(?ais dans le monde. Sweden 1973, Denmark 1979. 

On y va. Sweden 1973, Denmark 1976. 

S'il vous plait. Sweden 1976 (not translated) 

Fransk. Sweden 1976, Denmark 1979. 

Intercedes. France 1978 (not translated) 

C'est 9a. Sweden 1979, Denmark 1981. 

Allons-y. Sweden 1980, Denmark 1982. 
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1974 

* 1. Utz MaaSi Sprachtheorie 

* 2. Per Aage Brandt, Om sprogets samfundsnues sighed 

* 3* Lis Glebe-M0ller^ Ansatser til et opger med den behavioristiske 

sprogunde r V i s n i ng 

1975 

* 4. Peter Harms Larsen, Papirer til *Samtalens grammatik* 

* 5, Lis Glebe-Moller , Hvilken slags fransk skal der undervises i i vore 

skoler? 

Henning Silberbrandt, Fremmedsprogsir.dlaering og fagstruktur 
1976 

* 6. Frans Gregersen m.fl., Revideret udgave af introduktionen og kapi- 

telindledningerne til antologien 'Klassesprog' 

* 7. Ulf Teleman, How to be concrete in linguistics 

1977 

* 8. Ulf Teleman, (1) On causal conjunction ia Swedish, (2) Sprak och 

socialisation. Reflexioner over reflexioner, (3) Grammatikens till- 
stand och behov 

* 9, Hart.iut Haberland, Review of Bente Maegaard et al., Matematik og 

lingvistik 

* 10, Andrew Tolson, Approaches to language in cultural studies 

Ulrich Ammon, Probleme soziolinguistischer Theoriebildung am Bei- 
spiel von Dialekt und Einheitssprache 

1978 

* 11. Ulf Teleman, Sprakriktighet i och utanfor skolan 

* 12. Norbert Dittmar, Hartmut Haberland, Tove Skutnabb-Kangas and Ulf 

Teleman (eds.), Papers from the first Scandinavian-German symposium 
on the language of immigrant workers and their children. Roskilde 
19-23 March 1978 

* 13. Peter Harms Larsen, Tekst og tale - analyser og problemer 

* 14, Niels Haastrup og Ulf Teleman, Svensk, dansk eller skandinavisk? En 

interviewunders^gelse af svenske l^reres sproglige situation pa et 
dansk universitet 

* 15, Karen Risager (red.), Fremmedsprogsundervisning pa RUC 

1979 

16. Karen Risager og Niels Haastrup (red.), Om anvendelse af sprog- 
videnskabelig viden i erhvervsf unktioner udenfor skolesystemat . 
Rapport fra den 4. konference i nydansk grammatik og sprogbeskri- 
velse 

* 17. Hartmut Haberland and Tove Skutnabb-Kangas, Political determinants 

of pragmatic and sociol inguistic choices 



1980 

♦ 18. Hverdagsskrif t i anledning af ROLIGs f emars jubilaeum 

* 19. Elisabeth Bense, Linguistische Theorie und Sprachunterricht 

Hartmut Haberland, Status und Legitimation von Theorien der Sprach 
variation 

♦ 20. Jorgen U. Sand og S0ren Kolstrup, 'II fait rien? Je crois pas que 

je le dirais. ' 

* 21. Tove Skutnabb-Kangas, (1) Guest worker or immigrant - different 

ways of reproducing an underclass. (2) Violence as method and 
outcome in the non-education of minority children 



50 



ERIC 



'ifU ^T*?V feVil:! 



1981 



22. Karen Sonne Jakobseni (1) Gruppeorganiseret og selvstyret fremmed- 
sprogstilegnelse, Et undervisningseksperinient pa RUC, (2) Skole- 
sprogene. Om f renunedsprogenes status og funktion i gymnasiet 

* 23* Ulf Teleman, Talet och skriften 

* 24. Arne Thing Mortensen, Jergen U. Sand og Ulf Teleman, Om at l«se 

fremmedsprogede tekster pk 1. del af universitetsstudierne. 15 be- 
skrevne og konunenterede fors^g 

* 25. Niels Haastrup, Ferie i udlandet & Paerdighed i f remmedsprog . Rap- 

portering om bearbejdelse af to statistiske unders^gelser 

* 26. Karen Risager og Ulf Teleman (red,), Kcnsspecifik sprogbrug hvad 

er det? 



* 27, Niels Haastrup, Tre debatoplaeg om sprogpolitik og sprogundervisning 

i Oanmark 

* 28. Robert Phillipson and Tove Skutnabb-Kangas, Cultilingualism - 

Papers in cultural and communicative (in) competence 
29. Knud Anker Jensen, Kontrastiv hverdag. Et alternativt "Landeskun- 
de" -seminar 

Niels Haastrup, Fremmedsprog i det sprogsociologiske billede i 
Danmark - nogle pointer fra turistsektoren 



30. Jochen Rehbein, Reparative Handlungsmuster und ihre Verwendung im 
Fremdsprachenunterricht 

31. Hartmut Haberland og Jacob L. Mey, Godt Peer Gynt er halve verket 
Hartmut Haberland, A Field Manual for Readers of "The Problem of 
Meaning in Primitive Languages" by Bronislaw Malinowski 

32. Annette Bennicke, **Dieu a cree la femelle, l*homme a fait la 
femme." En rekognoscering i dansk og udenlandsk k^nssprogsforskning 

33. Lars Heltoft og Uwe Geist, Relevans og intention. To analyser af en 
massemedietekst om 0konomisk politik 

34. Niels Haastrup, Uddrag af Christen Jensen Fauerbyes papirer samt 
bilag. Handout fra S jalo-symposiet, September 1984 



* 3 5. Tove Skutnabb-^Kangas and Robert Phillipson, Educational Strategies 
in Multicultural Contexts 

36. Senta Tromel-Plotz, Women's conversational culture: Rupturing 
patriarchal discourse 

37. Rainer Paris, Zur symbolischen Konstruktion politisc^ y Feindbilder 

38. Karen Sonne Jakobsen (red.). ?ro jektarbe jde i fremmec ^ ogene. 
Rapport fra seminar pa RoLKilde Universitetscenter , 30.11.*1.1. 
1985 

1986 

39. Lars Heltoft, Verb Serond-analysen - et svar fra Diderichsen* 
traditionen 

40. Lars Heltoft, The Pragmatic Syntax of Danish der*Constructions 



41. Karen Risager, Cultural Studies and Foreign Language Teaching in 
Denmark* Paper for the International Symposium: "Cultural Studies 
and Intercultural Learning in Foreign Language Teaching**, Durham, 
UK, 27-30 November 1986, 



1983 



1984 



1985 



1987 



* » udsolgt/out of print 




ERIC 




